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ABSTRACT: Motivational and Self-regulated learning includes the learning process that involves 

metacognitive components, (the thought about one’s thought) strategic function (monitoring, controlling, 

planning and assessing personal development against a standard), and motivation to learn-self regulated learners 

achieve a great success in their academic engagement because they have self-control over their milieu. Many 

students are unable to learn English well because their teachers have failed to apply a good and useful strategy. 

Therefore, it is very crucial to put these factors into consideration in order to develop a good and reasonable 

method of teaching. If teachers are able to adopt and adapt a good strategy in teaching, the will and interest to 

learn will rise. For this reason, the process in learning and teaching English in the classroom is not something 

that should be handled with levity. When this is achieved it improves the learning morale of the students and the 

students are improved in their spoken English. Hence, this study has examined the efficacy of applying 

motivational and self-regulated learning strategy to examine its reliability among the northern Iraqi university 
students. 

The study was properly carried out with the intent of getting empirical evidence about how useful the strategy 

could be and how rewarding it will be if it is applied by teachers for the students of the northern Iraqi 

universities. The results revealed that motivational and self-regulated learning provides patterns to establish the 

motivation of the students and strengthen their personal, social and academic lives. As motivational and self-

regulated strategy pervades through the whole classroom, excellent level of academic achievement becomes 

evidently in place. Furthermore, the findings illustrate the positive effect of motivational and self-regulated 

strategy among the learners. As the research study took place in a normal academic classroom setting, with 

some other information occurring and this has allowed motivational and self-regulated learning have effective 

influence in general,  and  to  pervade  though  the  whole  classroom.  Conclusively, the general results reveal 

that the use of motivational and self-regulated strategy is more effective and applicable for the University 

students in northern Iraq. 
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1. Literature Review: 

Motivation is a word derived from a Latin word “movere” which simply means “to move”.Doryei and Ushioda 

(2011) explain that the word ‘motivation’ is a term that is usually used to bring and stimulate the interest of a 
person in order to do it better than expected. In this chapter, the review of the literature on motivational and self-

regulated components in language learning will be properly put in place. As we all know that the focus of every 

research work is to have a formidable theoretical background in order to enrich its scholarly content. For this 

reason, this chapter intends to examine the works   of other authors on the target research title. The view and 

idea of the researchers who have worked on the similar study will be evaluated and reviewed. However, it is 

very imperative to understand the purpose and value of a scholarly work. Motivational and self-regulated in 

language learning has been one of the most important aspects in learning language. When students are taught in 

their language classrooms, they must be able to have motivating factors that aid their interest for study; the 

students therefore learn properly, with a great sense of enthusiasm. This session will examine different aspect of 

motivation in language learning. 

2.1. Motivational and Self- regulated Learning 

Talking about motivational and Self-regulated learning strategy it is very crucial to understand the attitude and 
intuition of the learner and their academic capability in the contextual classroom method context (Corno & 

Mandinach, 1983; Corno & Rohrkemper, 1985). There have been different versions of definitions as regards 

motivational and self-regulated learning strategy, but it appears that there are three elements that are crucially 

pervasive for the classroom activity. First of all, motivational and self-regulated learning contains the 

metacognitive strategies of the learners in the aspect of making plan, inspecting, and making some adjustment in 
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their intuition (e.g., Brown, Bransford, Campione, & Ferrara, 1983; Corno, 1986; Zimmerman & Pons, 1986, 

1988). The management and coordination of the students of their activities while in the classroom has been 

suggested as another crucial feature. For instance, competent learners who are always persevering in their 

activities tend to prevent discouragement and distraction from their fellow learners and they tend to retain their 

intuitive commitment in the activity and this help their performance to be unique (Corno, 1986; Corno & 
Rohrkemper, 1985). The third crucial part is of the motivational and self- regulated learning that some scholars 

have infused into their concept has become the main cognitive strategies that the learners always apply for 

learning process, recollecting and acknowledging the resource (Corno & Mandinach, 1983; Zimmerman  & 

Pons, 1986, 1988). Motivation in language learning can never be underestimated in the sense that, when 

learning process takes place without the interest, it becomes monotonous and the students tend to easily get 

bored and lose enthusiasm in the process. For this reason, motivation is a moving force that aids the interest of a 

person to do beyond what has been expected. Motivation serves as a stimulating force that strengthens the 

instinct for a desired result. Motivation develops the inner energy and interest-the development of any effort is 

always aided by the motivating factors. The motivating force stimulates the idea into action and makes it 

manifest (Dornyei and Ushioda, 2011:3). For this reason, the success every student in language learning is 

dependent on the motivational factors. 

2.2. Motivation Theory in Psychology 
Around the second middle of the 20th century, there were some new theories on motivation developed through 

the cognitive evolution in psychology. These theories of motivation placed so much emphasis on revolution and 

the structures surrounding the beliefs and technique in information that recognized human behaviors and 

actions. However, in the continued understanding of motivation, it has been concluded that motivation is an 

innate elements of human behavior. In this sense, the characteristic of human attitude are reflected through the 

aid of the intuitive aspect human structure. The individual’s cognitive perception is directed by the impulse 

within; and the individual’s achievement is determined by the degree of motivation he receives. In this sense, 

motivation in language learning works in line with the learner’s perception and the intuition that strengthens his 

horizon. Furthermore, there have been many researches into psychological studies of expectancy-value, goal 

orientation, action-control, self- determination, setting and explain that "the complex character of motivation as 

an individual factor that is not static or stable, but rather a dynamic, cyclic process of continuous change with at 
least three distinct phases" (Cohen and Dörnyei, 2002: 140).Schmitt explains that Dörnyei proposes three 

different types of motivation as follows: 

1. Pre-actional stage: First, motivation needs to be generated, in which the motivational dimension is 

referred to as 'choice motivation', and this will make the learner be able to select the goal or task to be pursued. 

2. Action stage: Second, the developed motivation needs to be sustained under protection while the 

intended action survives. The dimension of motivation is known as the 'executive motivation' which is essential 

to learning environments where students can be exposed to large numbers of distracting impacts like off task 

thinking, unnecessary interference from other individuals, worries related to tasks or physical conditions which 

make the completion of the task very difficult. 

3. Post-actional stage: Lastly, phase three which follows task completion is known as 'motivational 

retrospection' since it concerns students' retrospective investigation of how things transpire. The manner in 

which the students express their initial experiences in the third phase will serve as a determination of the type of 
activities that will interest the person for further pursuance (Schmitt, 2002: 172-173). 

2.3. Motivational and Self-motivated Components in Language Learning 

As explained in the previous discussions above, motivation has been defined and explained in different 

perspectives and the views of the researchers have been examined as regards different types of motivation. In 

this regards, in language learning, if one does not take into cognizance the significant roles that motivation plays 

in language learning, it is possible for teachers of English as a second or foreign language perform less 

successful in their teaching profession. The classroom approach and the methodology of every teacher matters a 

lot in the learning process, when an approach or method lacks the motivating factors the teachers perform less. 

However, motivation in language learning becomes very significant in the sense that all learners need to be 

encouraged in order to learn well. It is going to be very difficult for any teacher to impact knowledge 

successfully when she lacks motivating instinct. Students tend to learn better and easily assimilate when there is 
a factor that stimulates their interest to learn. There are several methods and approaches available for teaching 

but motivation must always take a central role in all. Therefore, Foreign or second language teachers should 

always consider the fact that the psychological and emotional requirements are essential aspect of learning-the 

system of the body and the faculty of mental order must always be re-awakening for proper assimilation. One of 

the motivating factors in language learning is physical exercise in the class. In a situation that the class activities 

are made dramatic and making the learners to be practically involve-this arouses great interest which allows the 

learners  get prepared adequately to learn better. Therefore, the approach of the teacher matters a lot in language 

learning because it determines the actions, attitudes and reactions of the students towards the language learning 

(Al Moghani, 2003:13).There are many benefits associated with learning language with a great sense of 



1Shawnam Ajal Jawher, 2Momen Yaseen M.Amin 

3969 

motivation-it makes students develop more horizon that enhances their ability to communicate properly with 

themselves whether within or outside the class. 

2.4. Intrinsic and Extrinsic Motivation 

According to Deci and Ryan (1995) the theory of self-determination is segmented into two main categories of 

motivation-the first is instructive motivation which has to do with the kind of motivation that involves activity 
because it is very interesting and gives one  a  great  sense  of  satisfaction.  The  second  type  of  motivation  is  

referred  to as  extrinsic motivation which has to do with the outward benefit of the activity done. It deals with 

some performances meant to reach a specific level and achieve a particular goal or establish some instrumental 

goal. Noels (2001) explains that intrinsic motivation can be IM-knowledge(the satisfaction derived in 

understanding new things) IM- accomplishment (the satisfaction of achieving goals) and IM-stimulation (the  

satisfaction perceived while carrying out the task).The extrinsic motivation has made a continuous sequence of 

three segments in accordance with the level which the gals become self-determined: internal regulation, 

interjected regulation and identified regulation. Noels tried to demonstrate that intrinsic motivation is developed 

when teachers create more independence for students. Hayamizu (1997) postulates that extrinsic motivation is 

not bipolar and contradictory but is found in a continuous sequence of motivation types, In regards of 

connection between motivation and language learning Kimura,  Nakata, and Okumura (1997) do not find it easy 

to motivate Japanese students to learn foreign languages. They realize that students are expected to acquire 
English knowledge for rather present future career try to be intrinsically and instrumentally motivated. Their 

study proves that the students in junior school become more motivated than the students in senior school. Noels 

(2001) tried to examine the connection between the perception of the teachers in her communicative style and 

the motivation of the students the findings reveal that the attitudes of the teachers really have great impact on the 

students independence and ability .According to Ushioda (2008) students who are intrinsically motivated tend to 

exhibit a greater degree of learning engagement and make use of an effective strategy in proffering solution to 

problem. Talking about the connection between motivation and language acquisition, Lucas (2010) explains that 

learners are intrinsically motivated to acquire knowledge about peaking and reading acquisition and that they 

become intrinsically motivated through understanding and achievement. Guthrie (1997) reveals that intrinsic 

motivation does not only have a great effect on the reading comprehension but also in other areas of reading. 

Also, Apple (2005) discovers that Japanese students have already become motivated in the aspect of reading-the 
serious      reading      schedule      does      not      seem      to      be      less      important.  Tercanlioglu 

(2001)postulates that the attitudes of Turkish students towards reading are positive due to the fact that they were 

able to read both for the extrinsic and intrinsic reasons. Ziahosseini and Salehi (2008) realize that extrinsic 

motivation does not have any correlation with the meaningful strategy of language learning. 

2.5. Instrumental Versus Integrative Motivation 

There are two categories of motivation that should be put into consideration while talking about talking about 

the L2 or FL learning process. These are classroom learning motivation and language learning motivation. 

Language learning motivation has to do with the motivation to acquire an L2.According Gardner (1985),it has 

been regarded as the socio-educational system of L2. To Clement (1980), it is regarded in the social aspect 

system. And according to Noels (1996), it is regarded in the self-determination aspect. It is a generic aspect of 

motivation necessary in L2 learning process. It is a common attribute of everyone who has an opportunity to 

learn the language. It is somehow stable but it is possible to have some changes in specific situation. Classroom 
motivation is what Gardner (1985) is in place of socio-educational system of L2  learning and it is also seen as 

an important part of motivation generally. Gardner (2007) asserts that both educational and cultural aspect play 

a significant role in creating motivation. The educational aspect has to do with generic model in which the 

learners are made to register-cultural aspect which has to do with the attitude, personality, beliefs, ideas, 

characteristics and expectation of someone. He also states that classroom motivation might give some degree of 

development in the process of acquiring language knowledge by every individual. Thus,” There is considerable 

evidence that   personality factors interact with numerous variables inherent to the social context of the learning 

situation, which prevents generalized linear associations (such as correlations) from reaching overall 

significance” ( Zoltán Dörnyei and Stephen Ryan,2015:25) . However, while seeing it from another perspective, 

Gardner (1985) suggests two different types of motivation which are instrumental and integrative motivation. 

He states that an integrative motivated learners display some level of enthusiasm to learn more about the people 
of the target language as well their cultural values, while instrumentally motivated student becomes more 

practical in her/his way of learning   L2 ,like securing a job, or getting more financial benefit. Masgoret and 

Gardner(2003) describes motivated student as a person who is encouraged to learn the L2.He is so open to 

identify the community of the language, and has a good characteristic towards the language circumstance. Shaw 

(1981) states that In some areas of the world where they learn English as a second or foreign language, 

integrative motivation does not play a greater role in the generality of English because it is regarded as the main 

language of wider of communication which is used internally. 

It is in this sense this section has tried to make an overview of the study and review those important research 

that are relevant. Motivational strategy helps in achieving great success in language learning. However, once the 
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students of second language give their full attention to learn, motivating factors help in arresting and retaining 

attention the attention that will make them learn better. The goal of every teacher is to be able to impact 

knowledge that will have a lasting effect on them and they can as well transfer the knowledge to develop not 

only themselves but also their community. 

3. Method 
This study has applied quantitative method: content analysis and data had been appropriately collected from 

Irbil, the northern region of Iraq. This chapter intends to present the methodology that the research is based on 

and how the research was conducted. In attempt to be able to achieve the main goal of this study, this study has 

applied both quantitative methods: content analysis and data had been appropriately collected from Irbil, the 

northern region of Iraq. The questionnaires that was created by Paul R. Pintrich and Elizabeth V.De 

Groot(1990), was used as the model to follow the proper procedure of investigating the students’ motivational 

and self-regulated learning strategy respectively and the results were collected. It is however expected that the 

motivational and self-regulated learning styles is going to be appropriate for both teachers and the learners if 

there is going to be a way of dealing with the problem of learning strategy and try to develop the students’ 

cognition and make them aware of this crucial part. Thus, the main problem in learning strategy is the failure to 

take motivational and self-regulated strategy into consideration. Therefore, the research questions appropriately 

address the relevant parts of the study, that is, motivational and self-regulated learning strategy. This chapter 
therefore uses the methodological procedures very crucial and the analysis of the data is appropriately made. 

First of all, information about the site where the data were collected and the participants were accurately 

established. Then, the instruments data analysis was properly presented. 

3.1. Data Site and Participants 

The study methodology is quantitative approach; it was conducted in Irbil Universities of Northern Iraq, this is 

because the students in Northern Iraq Universities could have some general reflection of Northern Iraqi 

students’ future. The data site took place at Isk University Irbil, Northern Iraq. The students have different 

family backgrounds and cities. It has been assumed that there has been problem of motivational and self- 

regulated learning strategy among them. The university students in Irbil Northern Iraq are always given a test at 

the beginning of every academic year .Hence, it is very important to note that the participants of the study are 80 

in number, 25 males and 55 females. The participants are young adult from ages 18-24.They are undergraduate 
students at different academic levels from the 2nd to 4th year. The participants are all students at the department 

of English, Isk University, Irbil, Northern Iraq; they are all Kurdish native speakers and they all learn English as 

a foreign language. 

3.2. Research Instruments 

The main instrument used in collecting data was questionnaire. There are answers and many feedbacks as 

regards the attitudes of the students towards the learning of language. The researcher made use of questionnaire 

for the study in order to be able to receive verbal and written response. The technique of the questionnaire was 

applied to ask the same questions directed to the students and this makes the comparisons become simple. The 

merits and the demerits of this tool measurement are given. Dörnyei (2003) maintains that explaining the 

advantages of applying questionnaire that: 

the ability to collect voluminous amount of data in short time, and if the questionnaire is well constructed, 

processing the data can also be fast and relatively straightforward, especially by using some modern computer 
software. Also, the questionnaire provides versatility as it can be flexibly used with a variety of people in variety 

of situations targeting a variety of topics (Dörnyei, 2003: 9-10). Considering this from the other angle Dörnyei 

warns against the disadvantages connected to making use of questionnaire-for instance, “Simplicity and 

superficiality of answers; little opportunity to correct the respondents' mistakes, unreliable   respondents; 

restricted ability to determine outcomes; possible bias; and halo and fatigue effects” (Dörnyei ,2003: 10).Hence, 

during the period of administering the questionnaire, attempt was made to exterminate the demerits of the 

questionnaires by giving some explanations to the students how crucial their answers would be. The instrument 

applied was adapted from Paul R. Pintrich and Elizabeth V. De Groot (1990). 

3.1. Procedure 

 

The data was put into a computer and given analysis by making use of SPSS. Descriptive statistics (frequency, 

mean and standard deviation) were computed for all the variables. Letter of permission was written and sent to 

the head of the department of the target University for the administering of the questionnaires to the students-

the permission was granted and everything went successfully. To give a prospect of good response in 

participation, the participants were given assurance of keeping all their responses confidential and their 

identities would not be indicated. Administering the questionnaire was perfectly conducted by the researcher to 

the total number of 80 students who were part of this exercise during their English lesson period. The selection 

of the respondent was made without allowing bias from both the scientific and literary aspects. The participants 

were told that the objective of this research was to examine how motivational and self-regulated features can be 

considered effective. Furthermore, the participants were told that their responses would have no any implication 
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on their grades or academic performance; and their role in the research would help teachers to understand better 

which strategy is the best in learning process. The participants were given opportunity to ask question in case 

there is an aspect that was not clear to them. The results of the survey are made with a big aspect of data and the 

conclusions were established based on the learning strategy. The findings are given in tables and statically  

analys 
 

 

 

 

 

 

 

 

 

 

 

 
 

 

Table 1.Demographic data of the respondents (Gender): 

Out   of   80   student    fill    the    survey,    The    Percentage    Respondents    gender of  students  was  

31.3  %   in   males   and   68.7   %   were   females   also   the   number student was in our study is Male 

25, females 55. 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

Table 2. Demographic data of the respondents (Age groups) 

The respondent distributed into four groups regarding age, the number of respondents in age of 18-19 was 

12 (15%), and in age 20-21 was 39 (48.8%) which was the highest aggroup and between 22-23 was 20 ( 

25%) while the lowest age group was between 23-  24 with 9 students with 11.3%. 

 

    Table 3. Demographic data of the respondents (Level of study) 

 Frequency Percentage% Valid Percentage 

Male 25 31.3 31.3 

Female 55 68.7 68.7 

Total 80 100 100 

Age Groups Frequency Percentage % Valid Percentage 

% 

18-19 12 15 15 

20-21 39 48.8 48.8 

22-23 20 25 25 

23-24 9 11.3 11.3 

Total 80 100 100 

Study level Frequency Percentage % Valid Percentage 

% 

First Level 18 22.5 22.5 

Second Level 23 28.8 28.8 

Third Level 23 28.8 28.8 
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The respondents divided into 4 groups depending on study level, first level group was  18 students with 

22.5% , while the highest level was in two groups second and third group with 23 (28.8%) equally. 

The fourth group considered the lowest group with 16 students with 20%. 

 

Table 4. Demographic data of the respondents (Start learning English) 

 
Depending on the time of starting learning English language, who started learning English in primary 

school was 39 students, which was the highest percentage 48.8%, while the lowest percentage was with 

who started learning English in high school with 9 (11.3%) students. The remaining students was started 

learning English in secondary school and in university 12 (15%) and 20 (25%), respectively. 

 

4. Findings and discussions: 

This section presents the findings of the data that was collected for the study. 

 

4.1 The differences between male and female respondents regarding the motivation and 

self-regulated learning components 

The first research question aimed at findings whether the male and female respondents have the same 

response to motivation and self-regulated components score. In order to compare the two groups t-test of 

SPSS statistical package was used. 

 

Table 5: Comparison of male and female respondents on motivation and self- regulation 

 

Male Female 

     P. Value Sig. 

 

          

 
Efficacy 

 

 

Value 

 

 

 

 

 

 

 

 

 

 

Forth Level 16 20 20 

Total 80 100 100 

Start learning 

English 

Frequency Percentage % Valid Percentage 

% 

Primary 39 48.8 48.8 

Secondary 12 15 15 

High school 9 11.3 11.3 

University 20 25 25 

Total 80 100 100 

M SD M SD  

Self- 
37.24 6.96 37.70 6.5 0.77 NS 

Intrinsic 
37.32 7.69 39.25 7.1 0.27 NS 

Test 
15.96 3.89 17.23 3.2 0.13 NS 

Anxiety 

Cognitive 

     

Strategy 34.92 

Use 

7.86 37.63 6.6 0.29 NS 

Self- 
19.36 4.93 20.98 3.5 0.79 NS 
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Regulation 

 

In order to understand whether male and female students have any difference response  to motivation and 

self-regulated components score, an independent samples t-test was performed. The results presented in the 

table above show the differences between male and female students in relation to self-efficacy, intrinsic 
value, test anxiety, cognitive strategy use and self-regulation. 

 

The outcomes of the statistical analysis show that there is not any statistically  significant difference 

between male and female students. Although not statistically significant, female students tend to have 

higher levels of intrinsic value, use more cognitive strategies and are better self-regulated as compared to 

male respondents. However, the statistics show that they have higher levels of test anxiety. The differences 

among various age groups in relation to students` motivation and self-regulated learning components 

The second research question attempts at finding the role of age in five different motivation and self-

regulated learning components ( self- efficacy, Intrinsic value, Test anxiety, cognitive strategy use and self-

regulation). Analysis of Variance (ANOVA test) was conducted to compare participants according to 

motivation and self-regulated learning components, depending on age groups, as seen in table 6. 

 

Table 6 Comparison of age groups based on motivation and self-regulation 

 

18-19 19-20 21-22 23-24 

 

M SD M SD M SD M SD 

 

p Sig. 

 

 
Self- 

Efficacy 

Intrinsic 

Value 

37.58 6.38 38.30 6.66 34.25 6.55 41.66 3.90 0.027 S 

 

 

37.41 7.29 38.89 7.12 37.45 8.00 41.88 6.69 0.450 NS 
 

Use 

 

Self- 

Regulation 21.66 3.93 20.71 3.66 18.25 4.54 22.77 2.81 0.577 NS 

 

 
One way ANOVA test was performed to compare students based on their age to understand the 

differences that they had regarding to motivation and self-regulated learning components. The table above 

shows that there is a statistically significant difference in the self-efficacy (p: 0.02) of students depending 

on their age. As students get older they gain more confidence and believe in their potential, however 

younger students have less self-confidence. 

 

 

In order to understand the direction of significance a post hoc test was performed. The comparison reveals 

that there is a statistically significant (p: 0.024) difference between 21-22 (M = 34.25) and the 23-24 age 

students (M = 41.66) regarding the self-efficacy. 

The (23-24) students have more self-efficacy than (21-22) students. Depending on the result in table 

above, no statistical significant difference between both groups in test anxiety (p = 0.197). 

Test
 16.50 

Anxiety 

3.03 17.07 3.72 15.75 3.29 18.66 3.08 0.197 NS 

Cognitive 

Strategy 
38.50

 

 

5.17 

 

37.07 

 

6.51 

 

33.45 

 

8.85 

 

40.66 

 

5.26 

 

0.119 

 

NS 
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In terms of test anxiety, intrinsic value, cognitive strategy use and self-regulation the results are not 

statistically significant, which means the age groups do not differ much from each other. 

 

4.2 The differences between the year of study of the respondents in terms of motivation 

and self-regulated learning components 

Table 9 Comparison of year groups based on motivation and self-regulation 

 

 

First level 

Second 

level 

 

Third level Forth level 

 

 

p Sig. 

 

 M SD M SD M SD M SD  

Self- 

Efficacy 

41.77 5.34 38.26 4.38 33.56 8.13 37.56 5.21 0.001 S 

Intrinsic 

Value 

41.22 7.14 38.82 5.54 35.30 8.46 40.31 6.78 0.046 S 

Test 17.50 3.41 17.73 2.56 15.43 4.51 16.81 2.63 0.116 NS 

Anxiety 

Cognitive 

         

Strategy 
38.16

 
5.53 37.78 7.14 33.95 8.07 37.87 6.73 0.267 NS 

 

Use 

         

Self-
 21.83 

4.42 20.47 3.67 19.00 4.29 21.06 3.43 0.159 NS 

Regulation 

 

 

In order to understand if there is a significant difference between the year of study and the motivation and 

self-regulated learning components, ANOVA- test was done. The results presented in the table above 

show that there is a statistically significant  difference between the year of study in self-efficacy (p = 

0.001) and intrinsic value (p = 0.046) components. 

 

To understand the difference among groups Post hoc Tukey was used and the results demonstrate that a 
statistically significant difference existed between the first year students (M = 41.77) and the third year 

students (M = 33.56) in self-efficacy ( p = 0.0002) ; and between the second year (M = 38.26) and the 

third year (M = 33.56) students (p = 0.049). 

According to the statistical analysis, there is not any statistically significant difference between the 

students in terms of the year of study in the components of test anxiety, cognitive strategy use and self-

regulation. 

 

4.3 The differences between students according to the age at which they have started 

learning English based on the motivation and self-regulated learning components 

Table 10: Comparison of students based on age at which they have started learning English 

regarding to motivation and self-regulation components 

 

Primary Secondary High school University M

 SD  M SD  M SD  M SD 

 

p Sig. 

Self- 

Efficacy 

Intrinsic 

Value 

35.97 7.43 39.66 5.26 40.77 3.56 37.95 6.13 0.12 NS 

 

 

37.00 7.77 42.00 6.80 42.77 3.83 38.00 6.91 0.05 NS 
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Test
 16.10 

Anxiety 

3.89 18.25 1.81 17.66 2.64 17.05 3.59 0.23 NS 

Cognitive 

Strategy 
36.48

 

 
7.39 

 
37.16 

 
7.08 

 
41.33 

 
5.59 

 
35.10 

 
6.85 

 
0.35 

 
NS 

 

Use Self- 

Regulation 

 

20.00 4.18 20.66 4.43 23.22 2.53 20.05 3.89 0.622 NS 

 

 

In order to understand if there is a difference between the time when students start learning English and 
motivation and self-regulated learning components, one way ANOVA- test was done, the results presented 

in the table above show that there is no statistically significant difference between students with different 

group regarding time of starting learning English and motivation and self-regulated learning components ( 

Self-Efficacy, Intrinsic Value, Test Anxiety, Cognitive Strategy Use and Self- Regulation) with p = 0.12, 

0.05, 0.23,0.35 and 0.62 respectively. 

 

This Section Attempts To Make A Comparison Between This Study And The Master’s Thesis Written By 

Dua a Khalid Lutfi Which Titled The Realm Of Self-Regulated Learning (Srl): An Examination Of Srl In 

An Elementary Classroom Setting And Its Relevancy To Trends In Our Current Curricula .She Explains 

His Result That at starting point of the research, student J was the lest motivated among the three students 

to engage in the task in the first component. It was obvious that was highly motivated in other courses like 

reading and in particular mathematics. He had more interest in establishing objectives for a reading activity 
than the objective for mathematics. He became more interested in establishing an objective for reading due 

to the motivation and situational enthusiasm. Because of this, his self-efficacy beliefs for reading became 

higher than his self-efficacy belief for mathematics. 

Hence,he explains further that student J also demonstrated a sense of overconfidence  in his capacity that 

led to misapplication of metacognitive system as he seriously depended on his previous knowledge. For 

instance, in the key SRL terms task, he   went 

over the definitions which led to defining the term inaccurately. Hence, he further gives report about 

student A, he said student A was exceptionally different from others because the results from pre-

assessments and mycranalytic measures asserted that she was trying to attempt self-regulatory process, but 

not properly giving analysis to the activity. Also, the same with the other student, she did not also have 

interest the mathematics subject but she was motivated on how she can become the master of learning 
process. Initially student A knowledge was limited in choosing an appropriate strategy, yet she became 

used to self-monitoring and self-reflecting. For instance, Student A self-monitored as she finished the 

Quick Check (14.2) pre-assessment, going between strategies she was used to by determining which of 

them was more good while solving the problem. Student A therefore has a high self-efficacy beliefs she 

has power over her attention and focus on the activity. He explains that the data shows that the learners 

exhibited a reduction in the reliability of the teacher and the modifications of the task. And this comparison 

is in line with the shift of the students to a reliable attitude. As student shows more independent character, 

it was obvious that they were prepared to remain disciplined over their attention and try to maximize their 

learning process. He explains that students have developed a great interest in self-reflection and 

examination. While examining their previous evaluation scores, the learners talk about the relevance of 

effective strategy use when they are achieving their objectives. 
In the pre-assessment, he further explains that the learners exhibited little knowledge about strategies and 

rarely applied this strategy when they do their activity (14.2 Quick Check-Pre). Before the post-

assessment, the learners were introduced to SRL strategies and other types of strategy provided by their 

teachers. So, the strategies were patterned accurately as the learners learned what they are supposed to do 

and how they can think of how to use the newly acquired strategy. Therefore, students show a high level of 

interest in applying the strategy for effective results and they were given privileges to exercise the various 

strategies they applied in comparing their pre-assessment. Therefore, the main discussion improves the 

student’s wariness of the connection between effective strategy and good grades. 

 

Concerning the anxiety test between the males and the females, the results of this study reveals that the 

females have more anxiety than the males. But in the research By Moudah, females appear to have more 

confidence than males. Noels (2001) tried to examine the connection between the perception of the 
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teachers in her communicative style and the motivation of the students the findings reveal that the attitudes 

of the teachers really have great impact on the students independence and ability .According to Ushioda 

(2008) students who are intrinsically motivated tend to exhibit a greater degree of learning engagement and 

make use of an effective strategy in proffering solution to problem. Talking about the connection between 

motivation and language acquisition, Lucas (2010) explains that learners are intrinsically motivated to 
acquire knowledge about peaking and reading acquisition and that they become intrinsically motivated 

through understanding and achievement. Guthrie (1997) reveals that intrinsic  motivation does not only 

have a great effect on the reading comprehension but also in other areas of reading. Also, Apple (2005) 

discovers that Japanese students have already become motivated in the aspect of reading-the serious 

reading schedule does not seem  to be less important. Tercanlioglu (2001)postulates that the attitudes of 

Turkish students towards reading are positive due to the fact that they were able to read both for the 

extrinsic and intrinsic reasons. Ziahosseini and Salehi (2008) realize that extrinsic motivation does not 

have any correlation with the meaningful strategy of language learning. 

In the second question, the study was centred on the speaking difficulty in relation with teaching methods 

exercises. The question makes an investigation about whether the  year of the students has an impact on the 

weakness and problems of the students in their speaking exercise. The findings reveal that the students 

encountered a lot of difficulties on the level of their studies in the sense that their problems were in relation 
with teaching methods applied in teaching English. He explains that the students in Libya are different 

from one another. And this means that Libyan undergraduate students have more difficulties in speaking 

skill in relation to teaching methods. And in the study, most of the participants agreed that their tutors do 

not encourage them to role play the 

practice of English speaking skills and many of them maintained that more emphasis is given to listening, 

writing and reading than speaking exercise. 

bStudent knowledge aspects, with the degree an coordination of previous knowledge, were not evaluated 

yet they are connected to the performance of the students’ academic achievement and prospectively relate 

with cognitive and metacognitive strategy use(Alexander & Judy, 1988).In conclusion, these relationships 

may differ by classroom activity and context variables. Many relationships between learners motivational 

and self-regulated learning strategy and academic activity may be received with senior or junior students or 
in various classroom situations(e.g., cooperative-competitive or  ability grouped-ungrouped) that have 

many parts of classroom activities (e.g., Ames & Archer, 1988; Doyle, 1983) .Obviously, valid classroom 

study is supposed to be on the different levels of relationships between the learners and academic 

achievement and the learners motivational an self-regulated learning; also the social cognitive and 

understanding components in various classroom occasions are needed to be put in place. 

 

5. CONCLUSION 

This last section intends to make the summarization of all has been done from chapter one to chapter five. 

Therefore, the chapter includes the comparison of a related study with this study. The results of the related 

study will be compared with the result discovered from this study. As the summarization continues on a 

sequential process, there is also recommendations for further studies, this will enable the potential 

researchers who will look into this research to understand where is still lagging behind in this similar topic. 
Recommendation is meant to give the subsequent researchers a glimpse of what is more likely to be done 

more about the topic. Hence, the researcher has vigorously investigated into motivational and self-

regulated strategy in the universities of northern Iraq and this has yielded some results. 

The study began with chapter one where the introduce to the study was highlighted and the model in which 

the study will be conducted was introduced chronologically. The statement of problem, significance of the 

study, purpose of the study, research  questions, and limitation of the study are the items that are very 

important to guide the researcher on how to achieve the aims or objectives of the study. In chapter two, 

there was a review of literature in which the previous and existing works related to the study are evaluated 

with scholarly view. The theoretical background was established for intellectual and ethical reason. 

Chapter three is about the methodology. The research method that was used was quantitative and this was a 

good guiding principle to chapter four which is the main work. In chapter four, data collected were 
computed and  analysed appropriately and the result were significantly indicated. 

Hence, English language has grown to reach almost all the part of the world; the teaching and learning of 

English is not taken for granted in the global system due to the fact that English has become, greatly the 

language of international communication. Therefore, the main thing to be considered is that students are 

able to learn well if there is a good strategy applied in teaching them. Most learners are unable to learn 

properly because the strategy of teaching is inappropriate. In this inadequacy, many students lose 

interest in learning English because their motivation has not been stimulated. When the students are 

motivated and self-regulated it is easy for them to learn well with a great sense of interest. In this sense, 

this study has tried to investigate this problem in terms of testing the students of English in the universities 
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of northern Iraq. The external validity of the study was constrained to only Northern Iraq, Erbil to be 

precise, but it is used to generalise the study to the whole northern region. However, as the study was 

conducted, there are several things that were discovered in the process. The study therefore reveals some 

significant relationships that occurred in the research questions to discover the findings of the study. 

To sum up, this study has systematically followed the model of academic process to be able to achieve the 
main goal of the study. In this sense, havening gone through some vigorous investigation of the study on 

motivational and self-regulated learning and teaching strategy, the study has revealed some necessary 

information as regards how students can become motivational and self-regulated in their learning process. 

Therefore, it reveals the main purpose why a good approach for teaching should be applied for the purpose 

of adequate learning system. Many students are unable to learn English well because their teachers have 

failed to apply a good and useful strategy. 

Therefore, it is very crucial to put these factors into consideration in order to develop a good a reasonable 

method of teaching. If teachers are able to adopt and adapt a good strategy in teaching, the will and interest 

to learn will rise. For this reason, the process  in learning and teaching English in the classroom is not 

something that should be handled with levity. When this is achieved it improves the learning morale of the 

students and the students are improved in their spoken English. The results in this study therefore show the 

efficacy of student-teacher relationship in establishing motivational and self-regulated learning and 
teaching strategy. As most study has placed emphasis on the texts, there should be more studies to be 

carried out in a way that the interest is created in social order. There should be an investigation of further 

studies that might stand as an obstacle to the improvement of motivational and self-regulated strategy. 

Hence, there has been a research conducted that proved that students of language can be taught on how 

they can develop their language learning morale through the process of learn-to-learn system (Chularut & 

DeBacker, 2004; Hawthorne, 2008; Lee, 2002).  
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